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GONZÁLEZ PÉREZ, I.; GARCÍA DE LA TORRE GÓMEZ, M. & RODRIGUES ESPÍNOLA,
C. (COORDS.) (2013). Guía de Cooperación Educativa Internacional
y Educación para el Desarrollo. Madrid: Biblioteca Nueva. 209 pp.
ISBN: 978-84-9940-723-4. (María Jesús Martínez Usarralde).

At a time when Fukuyama’s notion of  ‘the end of history’ was surpassed,
we encounter abrupt changes established in the international agendas that
operate by force of stakes of an increasingly ambiguous power, a geography
of hunger that is terribly growing, with poverty as a cruel companion.
Consequently, the map of cooperation at international level shows a patent
debility with extremely alarming signs of weakness. Indeed, these agendas
seem to be each time further from composing a scene of effective and
efficient political strategy against the evils increasingly entrenched in
postmodern societies. When faced with a couple of decades of unwavering
defense of the Human Rights, social justice and the fight against hunger,
in addition to a sustained environment, today almost nobody denies the
failure of the overall compliance of policies that were not trying to eradicate
but to alleviate and lessen their impacts, and normally end up giving up
due to their lack of capacity to do so. 
When confronted with the evidence of more and more limitations to

contribute in the search for models of development that walk facing the
orthodoxy of the establishment, the crisis in these moments is multi-
pronged: it is political (governance), it is human (the barbarity of poverty
and the social vulnerability it causes progresses in leaps and bounds);
therefore, it is also educational, ethical and moral. 
Faced with such unfavourable scenario, it is necessary to keep trying.

As a result, at the moment many universities that have shown their militant
engagement with this issue, of course the NGOs, the social movements or
the local municipalities whose policies were comfortable in congruence
with the parameters open by the Spanish Cooperation, are trying to find
in our days new reference points from which to continue generating fair,
equitable and cohesive changes, in addition to legitimately sustainable. 
The pedagogical proposal of the teacher Inmaculada González must be

conceived and understood in this direction. She has already demonstrated
a strong integrity in her commitment to cooperation through her book ‘La
Cooperación ante la Rebeldía entre culturas’ (Cooperation before
Rebellion among cultures), which can be seen in the book that occupies
our attention. In effect, through the vital and academic experience of its
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authors, the book is, as the title indicates, a guide, a manual that tries to
clarify the precise moment in which we find ourselves, from a university
gaze that does not forget its commitment to serve as a well-founded
exegete of the global framework that surrounds us on the issue of policies
of cooperation in the field of education. 
For this reason, the text is skilfully and adequately divided in three parts:

while the first provides the fundamental terminology databases of
cosmology in development cooperation, the second part is about the more
operational and strategic side of the same, through the instruments needed
for its development. Finally, the third part will undertake in its uniqueness
the Education for Development, for Human Rights, Gender Equality and
Sustainable Development.
From the beginning of the book until its end, the reader will be

unveiling a speech that travels through the effects of globalization and
neoliberalism vis-à-vis the right for education, the signs of identity of the
International Cooperation for Development and the International
Educational Cooperation, the history of its development and the EPD
(Education for Development), its planning and the importance of the
human rights approach, a necessary tool nowadays, leading to that last
part, more thematic, about the conceptual quartet mentioned above.
In sum, I strongly recommend this book to any reader that, either a

graduate, post graduate or doctoral student, regardless of the chosen
degree, wants to become a part of this global community that, knowing
the details and problematizing the edges of the current situation, wants to
continue to influence with words and with a concerted, responsible and
conscious action, in order to consider again the development cooperation
from the recognition that, historically and the ones that work on it so firmly
believe, it deserves.

María Jesús Martínez Usarralde
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VÁZQUEZ CANO, E. & MARTÍN MONJE, E. (2014). Nuevas tendencias en la
elaboración de materiales digitales para la enseñanza de lenguas.
Madrid: McGraw-Hill. 184 pp. ISBN: 8448191293. 

Technologies for language learning have become a daily issue for many
foreign and first language teachers in the world. Most language schools
now include a subject on technology, internet or digital resources in their
classrooms. However, after some 30 years of computer based language
learning still remains the same: how to choose the adequate materials? This
matter has a number of implications and issues that need to be resolved
even before the curriculum is created. This excellent volume certainly
contains some of the clues to orientate both the teacher’s instruction in
Languages and the student’s class- oriented and autonomous learning. This
valuable book begins by stating the most significant changes in the teachers
and the students’ roles in current language didactics. As they mention, one
of the best features is the student’s capacity of self-regulation. Although
Computer Assisted Language Learning has served for a long time, its use
has only become popular in the last 10 to 15 years. However, for the
authors, the current challenge is making ICT invisible so that both teachers
and students can stimulate the human capacity to generate, connect and
reproduce new knowledge continuously (p. X). However, support is
necessary and students need to rely on an ample variety of educational
resources. These are reflected in the pages of Vazquez Cano and Martín
Monje’s book. To provide a perspective of this good range of resources,
the book is divided into four chapters. Their focus is mostly practical. The
first chapter, virtual space for instruction and learning, is an introductory
chapter which presents current and emerging technologies and serves to
justify and introduce the resources and proposals of the following chapters.
Chapter two deals with the role of IC in schools and language learning. This
chapter stresses the importance and way to work of teachers for both
professional and curricular development in language teaching. It also
analyzes the language skills and competences and also shows the types of
IC based activities that can play a significant role in regular education.
Chapter three, foundations and resources in the design of audiovisual
environments and materials, deals with larger projects oriented towards
the design and content of contents. Chapter four addresses the teachability
of digital materials. The chapters shows how to use the materials that have
been shown on the previous two chapters.
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Nuevas tendencias en la elaboración y utilización de materiales
digitales para la enseñanza de lenguas is a rather interesting volume
mostly aimed at either pre-service or in-service teachers. Secondarily, some
school administrators can also find the volume of interest. Its practical
approach has led the authors to include one of the most ample ranges of
educational ICT based materials. All of them include their descriptions and
also provide ideas to implement them in the classroom. An additional asset
is that most of these applications are freely available online which is usually
an criticisable aspect in similar books (García Laborda, 2011). Activities
include all four skills, testing, cultural issues and else. The book is ahead
of its natural competitors due to the extended information and the
outstanding interest in providing a practical approach to all the
suggestions. In the negative sense, I personally missed a strong framework
of general inclusion and application. Nevertheless, this book will benefit
those who are new in the use of IC as well as experienced teachers for who
IC is an intrinsic part of the daily work. All in all, a piece worth having in
someone’s night table. 
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José Manuel Touriñán López has been professor at the University of
Santiago de Compostela since 1988. I had the good fortune to meet him
and to get to know his works when I began as a lecturer at the Madrid
Complutense University. He was at the time the youngest Professor of
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Pedagogy in Spain. His academic and professional career has been
recognised, rewarded and recorded in European and American
publications and he holds several awards and prizes for the academic and
research work he has performed over the last 41 years.
In this book Touriñán reflects that everybody, in one way or another,

takes a role in educating, even if they are unaware why they do; by doing
what they do they educate, although they may not be able to justify their
action. The underlying argument is that in Education we have to transform
information into knowledge, and knowledge into education. On the one
hand, knowing in its widest sense is required (I know what, I know how
and I can); on the other, we must teach (which implies another type of
knowing). Were that not enough, we must also educate, which implies not
only knowing and teaching but also mastering the very character and sense
of the meaning of ‘education’ in order to apply it to each area of cultural
experience. 
This is relevant in terms of real definition and enables one to

understand that the activity becomes the mainstay of education and
reflects the real meaning of education as an activity directed towards the
use and construction of valuable experience to generate the activity
educated. That is precisely why the question “Where is education” is
directly answered in this book: it is where the common internal activity of
people is and where the structural elements of intervention are. 
According to Touriñán, all education depends on our internal activity,

which has to be determined in line with the goal of education. With this
intention we build fields of education and incorporate the temporary
formative orientation for the individual, social, historical and species-being
human condition. While it is true that in education there is always the
underlying threat of indoctrination and the anti-pedagogical illusion of
neutralism (which is critically analyzed in chapters 2 and 5), it is also true
that, pedagogically, all education is education in values. Education without
values is not education and so the relation between education and values
is an unavoidable professional competence when building educational
spheres and when training teachers.
The book comprises 10 chapters. The first deals with the basic

definition, since from the outset it has to be understood that educating is
not caring for, it is not coexisting, nor communicating, nor teaching,
although these and many other aspects are all necessary within education.
The last chapter looks at the pathway from method to model through the



Revista de Educación, 367. January-March 2015, pp. 168-176176

program, because the specific pedagogical mentality and the specialized
pedagogical approach are always disciplinary and are guided by focusses
that can be justified on methodological and research principles. The 8
chapters in between are devoted to studying and understanding the
structural elements in intervention: knowledge of education, pedagogical
function, educational profession, educational relationship, education
agents, processes, the product of education and the means. From these
elements are born the principles of intervention that are linked to each of
the structural elements and which bind together action and mentality. 
In short, we have a very original book with new perspectives that are

explained in the 83 charts which synthesize the most significant theoretical
constructs of the work and summarize its underlying arguments. This book
is, for me, a landmark in Spanish Pedagogy, and I believe that it will be a
long time before another text as exhaustive as this one will appear that
deals with the structural elements of intervention from the perspective of
knowledge of education.

Mª Rosario Limón Mendizábal


